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School Vision 

All students 
successfully taught 
grade-level work 

every day! 

Common Core Success at the LESSON level. 

1. Great Initial First Teaching 

• Well-Designed, Well-Delivered 

Lessons where students learn more 

the first time they are taught. 

2. Modeling of higher-order thinking by      

teachers. 

3. School reform at the lesson level.  

These are foundational for preparing students to 
think at the Ievel required by Common Core 
assessments. 

 

 

What helps students learn more? 

CFU 

What aha did you have on this page? 

What does Great Initial First Teaching mean to you? 2 

New York adopted Common Core on July 19, 2010  
Full Implementation 2013-2014 
 The New York State Board of Regents adopted the Common 
Core State Standards in mathematics and English language 
arts/literacy in July 2010. In January 2011, the Board of 
Regents approved the recommended additions to the 
Common Core State Standards for English Language 
Arts/Literacy and mathematics, plus a new set of 
Prekindergarten standards.  In August 2010, New York 
became one of twelve states to win the Race to the Top 
competition. The state joined the Partnership for Assessment 
of Readiness for College and Careers as a Governing State in 
the spring of 2010 and actively helped shape PARCC’s 
proposal for a common, next-generation assessment system. 

NY_4_Steps_To_Common_Core_Success_07-31_13 
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1. Creating Engaged Students 

2. Providing Instruction that Matches 
 the Common Core Assessments 

3. Focusing on Literacy in All Lessons 

4. Developing Instructional Leadership for Success 

3 

Criterion-Referenced Coaching 

1. Coaches have crystal clear 
understanding of strategies 

2. Coaches support implementation  
of strategies 
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Student 

Engagement 

Check 

Promote 

Processes 

Refocuses 

Helps 

Supports 

Stores 

Student engagement is created when the teacher asks the students to do something. 

CFU 

(whiteboards) Which Engagement Norm do you like the most and why? 

rehearsal of the new language 

new information to understand 

students during the lesson 

students read new words 

students with pronunciation 

information in multiple ways 

that all students are learning 

1. CREATING ENGAGED STUDENTS - How to Implement School-Wide Student Engagement 

1. Write a CFU question with a short answer 
that could be answered on whiteboards.  
Which paragraph reveals that the boys were 

competitive?    How do you know? 

2. Write a sentence frame that contains 
Academic English for students’ responses.  
Paragraph ___reveals that the boys were 

competitive because ________________ 

3. Practice directing a pair-share.  

Explain your answer to your partner.  

Partner A go first. 

4. Practice using an attention signal.  

Class, eyes front! 

5-6. Practice using Tracked Reading (pre-read, 
choral read) using a sentence from the 
handout. 

7. Practice pronouncing a word while looking 
at it.  Use a word from the handout.   

 

8. Practice using a gesture.  Students need to 
do it too. 
   

StepUP Academy Reading Fluency 3rd +  
StepUP Academy Reading Fluency 1st  
StepUP Academy Reading Fluency K 

4 

Implementation 
W/B something you implemented 

CFU 

(whiteboards) What are your insights about implementation?  
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Decades of research clearly demonstrate that for novices 

(comprising virtually all students), direct, explicit instruction is 

more effective and more efficient than partial guidance. So, when 

teaching new content and skills to novices, teachers are more 

effective when they provide explicit guidance accompanied by 

practice and feedback, not when they require students to discover 

many aspects of what they must learn. As we will discuss, this does 

not mean direct, expository instruction all day every day. Small 

group and independent problems and projects can be effective – not 

as vehicles for making discoveries, but as a means of practicing 

recently learned content and skills. 

Inquiry vs Direct Instruction 

CFU: When should teachers use direct instruction?   
When should they use groups? 

2. PROVIDING EFFECTIVE INSTRUCTION for Common Core 

5 
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De-myth-ifying 

Common Core 
Fact 

The standards establish what students 

need to learn, but they do not dictate 

how teachers should teach.  

 
http://www.corestandards.org/resources/frequently-

asked-questions 

 

 

Myth #1 

Common Core MANDATES that teachers 

use inquiry or discovery to teach.  

2. PROVIDING EFFECTIVE INSTRUCTION for Common Core 

6 
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De-myth-ifying 

Common Core 
Fact 

While learning new content, 

students should always be 

collaborating through  

Pair-Shares. 
 

When practicing previously 

learned content, students can 

work on group projects. 
  

Ultimately, the assessment is 

individual accountability.  

 

 

Myth #2 

Common Core REQUIRES that 

students be placed in groups so 

they can collaborate at all times. 

2. PROVIDING EFFECTIVE INSTRUCTION for Common Core 

7 

../Horizontal Standards/Standards_link_table.ppt
../Videos/Video_Links/Video_Clips.ppt
../Common Files/Engagement_Links.ppt
../Common Files/brains_research.ppt
Links/NEW_Master_Links_File.ppt
../Common Files/2012_EDI_TABLE.ppt
../Horizontal Standards/Standards_link_table.ppt
../Videos/Video_Links/Video_Clips.ppt
../Common Files/Engagement_Links.ppt
../Common Files/brains_research.ppt
Links/NEW_Master_Links_File.ppt
../Common Files/2012_EDI_TABLE.ppt
../Common Core/CC_LOs/CCLO_K-12_Training_Links.ppt
Links/2012_EDI_Table_of_Contents.ppt


Standards Videos Activities Brain Research Lessons EDI Table CCLO 

©2013 DataWORKS Educational Research 

Link to 
1st page 

EDI  
Table 

Master 
Vid Slide 

Activities 
Slide 

Master 
Lesson Slide 

CCSS 
Landing 

 Common 

Reasons  

 Students are 

not Successful 

1 Independent 

practice does 

not match 

Learning 

Objective. 

2 EDI steps are 

bypassed (going 

to Independent 

Practice too 

soon). 

3 Checking for 

Understanding or 

re-teaching is 

not done. 

4 All variations 

are not taught. 

CFU (whiteboards) Review EDI lesson components with your partner.  

Which of the four reasons have you seen in your school?  Explain. 

Supporting 

Research 

Great 

Initial  

First  

Teaching 2. PROVIDING EFFECTIVE INSTRUCTION for Common Core 

8 

Was page 6 

Coaching for 
this 

Identify lesson 
components in 
lessons or videos. 
 
Discuss 
implementation 
 
1. Understand 
strategies and 2. 
coach to support 
implementation 

Criterion-Referenced Coaching 

1. Coaches have crystal clear 
understanding of strategies 

2. Coaches support implementation of 
strategies 
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EXPLICIT DIRECT INSTRUCTION (EDI) is a well-designed and well-delivered lesson 

EDI  LESSON DESIGN COMPONENTS  
(content related) 

EDI  LESSON DELIVERY STRATEGIES 
(teaching related) 

STUDENT PREPARATION 
Learning Objective 

Activate Prior Knowledge 

Concept Development 

Skill Development 

Guided Practice 

Relevance 

Closure 

Tell students what they are going to learn.                     

Include the skill (verb), concept (noun), and context when present 

Must match Independent Practice 

Activate or provide, not assess, prior knowledge of the concept or skill. 

 - Universal Experience: activate information students already know  

           - Sub-skills: review a pertinent sub-skill–you do one first 

CONTENT PRESENTATION 

Teach the concept, rule, or content – written bulletproof definition 

Present examples and non-examples pointing to attributes from definition 

Teach the students the skill 

Develop and apply steps-you do one first, modeling the steps  

Guide the students with matched problems  

Do a highly structured step-by-step practice; check each step 

 Teach all variations in the Independent Practice  

Teach the relevance  

Provide personal, academic, real-life examples 

Students prove that they are ready to successfully complete Independent 

Practice  

What is the concept?  How to do the skill?  Importance? 

Independent Practice (classroom): 

        Students practice what they have just been taught 

        Teacher works with students who are not successful 

Homework (outside of the classroom):  

        10 minutes per grade level (i.e., 4th grade 40 minutes total for all subjects) 

Periodic Review: Access Common Core 

        Distributed Practice (1, 2, 6, 15 days apart) 

                Enhanced Selected Response, Constructed Response, Extended  

Assessments 

INDEPENDENT PRACTICE 

CHECK FOR UNDERSTANDING (CFU)  
 – verify student learning 

Teach first                                                               

Ask a specific question   
 Higher-Order Questions  

 – Rephrase, Apply, Justify  

Pause, Pair-Share, and Point 

Pick a non-volunteer 

Listen to the response 

Effective feedback  

 Echo, Elaborate, Explain 

CONTENT AREA LITERACY– help students access content information from text 

COGNITIVE STRATEGIES – help students remember and retrieve information 

Rehearsal - use exact words 

Elaboration - use with different words or representation 

Organization - show relationships (graphic organizers) 

TEACHING STRATEGIES –  present new information 

Explain-tell in 2nd or 3rd person 

Model-think aloud in 1st person, stating own strategies 

Demonstrate-use a physical object  

ENGLISH LEARNER STRATEGIES 

STUDENT SUPPORT 

Identify students for grade-level or sub-skill support 

Content Access Strategies  

to make English easier to understand 

 Language Strategies 
to promote English language acquisition 

 Vocabulary Development 

 Language Objective 

  Listen      Speak  

  Read        Write  

Comprehensible Delivery 

Context Clues 

Accessible Text 

CFU 

CFU 

CFU 

CFU of thinking (Teacher) 

CFU of thinking (Student)  

CFU 

FINAL CFU 

Must be in sync 
With copies from external 
EDI Table, EDI Workshop, 
EL Workshop, and 
Essential Workshop 

Videos Standards Lessons 

Accelerated Reform Model 

1 

2 

3 

9 
CFU  (whiteboards) Review the lesson components with your partner.  

What are you seeing in the classroom for lesson design components?   

How would you coach for lesson components? 
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Add edi and ny observation forms/ 
 

Add NY observation form here with connections 
to EDI 

RSE-TASC Walk-Through Tool    Explicit Instruction, page 2 

10 
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RSE-TASC Walk-Through Tool    Explicit Instruction, page 3 

11 
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INSTRUCTIONAL EFFECTIVENESS – Measure effective lesson design and lesson delivery  

Videos Standards Lessons IL 
Videos 

videos 

12 

4. Developing Instructional Leadership for Success 
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Common Core Shifts in ELA / Literacy 
Shift 1 

K-5, Balancing 

Informational & 

Literary Texts 

• Students read a  balance of informational and literary texts.  

• In Elementary classrooms, the students access the world – science, social studies, the arts and literature – through text.  

• At least 50% of what students read is informational text. 

Shift 2 

6-12, Building 

Knowledge in the 

Disciplines 

 

• Content area teachers outside of the ELA classroom emphasize literacy in their instruction. 

• Students learn through domain-specific texts in science and social studies classrooms. 

    Students read informational text:  6th – 8th 55%      9th – 12th 70%. 

Shift 3 

Staircase of 

Complexity 

• To prepare students for college and career, each grade level requires a “step” of growth on the “staircase”.  

• Students read the text around which instruction is centered.  

• Teachers create more time and space in the curriculum for close and careful reading. 

• Teachers provide scaffolding and support so students reading below grade level can succeed.  

Shift 4 

Text-based Answers 

• Students have rich and rigorous conversations which are dependent on a common text.               (pair-share) 

• Teachers provide classroom experiences connected to the text on the page. 

• Teachers focus students on developing habits for making evidentiary arguments both in conversation, as well as in writing, 

to assess comprehension of a text.  

Shift 5 

Writing from 

Sources 

• Writing emphasizes use of evidence to inform or make an argument rather than the personal narrative and other forms of 

decontextualized prompts.  

• Students are taught skills in writing arguments that respond to the ideas, events, facts, and arguments presented in the 

texts they read.  

Shift 6 

Academic 

Vocabulary 

• Students constantly build the vocabulary they need to access grade-level complex texts. This is done by focusing 

strategically on comprehension of pivotal and commonly found words (such as “discourse,” “generation,” “theory,” and 

“principled”) and less on esoteric literary terms (such as “onomatopoeia” or “homonym”).  

• Teachers constantly build students’ ability to access more complex texts across the content areas.   

Based on http://engageny.org 

Common Core State Standard ELA  

Common Core Shifts Marked Up 

Shared responsibility for students’ literacy development. The Standards insist that instruction in reading, writing, speaking, listening, and language be a shared responsibility within the school. 

CFU Review the Common Core Shifts with your partner.  

Education Gap 

Shifts 1-3 

Students read (in every lesson) 

2. PROVIDING EFFECTIVE INSTRUCTION that matches Common Core 

13 

Review here and discuss from next page. 
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Types of Vocabulary Words 

Academic Vocabulary: Vocabulary that is used across all disciplines.   (Often not taught in Textbooks.) 

Content Vocabulary: Vocabulary that is content specific. (Taught during Concept Development in EDI Lessons) 

Support Vocabulary: Vocabulary that is found in specific textbooks or worksheets that might be 

challenging for EL students.   (Often over-emphasized in Textbooks.)                        

Types of Vocabulary Words 

D
a
ta

W
O

R
K

S
 

Academic Vocabulary 

(used across all disciplines) 

 

distinguish, corresponds, combine, 

separate, analysis, symbolic 

 

Content Vocabulary 

(content specific) 

 

main idea, thesis statement, 

figurative language.  

denominator, linear equation, 

addition, ratios, perimeter 

Civil War, separation of powers, 

legislative branch. 

mitosis, cell wall, 

photosynthesis, Solar System  

Support Vocabulary 

(students need definitions to 

support reading, but students don’t 

need to learn the word) 

  

halibut, hammock, port, starboard  

C
o

m
m

o
n

 C
o

re
 

Common Core 

Tier One words 

(everyday speech) 

 

Beginning ELD 

Common Core 

Tier Two words 

(general academic words) 

 

Informational text 

relative, vary, formulate, 

specificity, accumulate 

Technical text 

calibrate, itemize, periphery 

Literary text 

misfortune, dignified, faltered, 

unabashedly 

Common Core 

Tier Three words 

(domain-specific words)  

 

lava, legislature, circumference, 

aorta 

CFU What is the implication for your classroom?  

2-7 new words 
in every lesson 

Vocabulary Development   

Common Core 

Learning Objectives 

Types of CCSS 

Vocabulary 

K – 1st       2-3 words   

2nd – 3rd    3-4 words  

4th – 6th     5-6 words 

7th – 12th   6-7 words 

2. PROVIDING EFFECTIVE INSTRUCTION that matches Common Core 

Shifts 6 

Academic Vocabulary (in every lesson) 

14 

Teach this page.  
Interaction from 
lesson or videos. 
Implementation. 

Teach vocabulary in the 
context of every lesson 
every day for 180 days. 
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6th Grade PARCC Sample Item #2 

Analysis 

Question is on “author’s intent.” 

Matches standard: setting.  Required evidence 

These could be at the sentence, paragraph, chapter, or section level. 

Vocabulary.  Content:  theme, setting 

                        Academic:  purpose, immensity, unpolluted, illustrates,   
                                           develop, emphasizes 
                         Support:  frost heave, earth buckles 

CFU What is the  implication for your classroom?  

Types of Common Core ELA questions 

1. Inferred main idea/theme/lesson 
learned, conclusions 

2. Supporting details/evidence 

3. Author’s intent 

4. Vocabulary in context 

5. Other 

Reading Literature – Craft and Structure 

6.RL.5 Analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of a text and contributes to the development of the theme, setting, or plot. 

Exercise: Analyze the question.  Compare the question to the 
Common Core standard shown. What are the vocabulary 
needs?  Content?  Academic?  Support Vocabulary? 

15 

2. PROVIDING EFFECTIVE INSTRUCTION that matches Common Core Assessments 

world 

Relocate after 
vocab page 
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CCSS 2nd Grade Language 4.0 
Determine the meaning of multiple-meaning words. 

Lesson to be used by EDI-trained teachers only. ©2013 All rights reserved.  

Read the sentence and identify2 the multiple-meaning word. 

Read the meanings in the dictionary. 

Identify context clues (underline) to determine the meaning. (Write the letter) 

“The meaning of ___ is ____ because of the context clue(s) __________.” 

Determine3 the meaning of a multiple-meaning word. 
1 

2 

3 

Skill Development/Guided Practice 

2 find 
3 figure out 

Vocabulary 

How did I/you identify 
context clues? 

CFU 

3 

A multiple-meaning word is a word with more than one meaning.   

•  To determine which meaning is used, look at the nearby words, or context clues. 

1. Dogs, gorillas, and seals bark. ___ 

2. Girl scouts learned how to use bark to start a fire. ___ 

3. Some insects live under bark to stay safe. ___ 

4. A bat will hunt for food at night. ___ 

5. Coach told me to grab a bat at the game.___ 

6. The bat sat in the tree to rest its wings. ___ 

bark (v.) – to make a loud short 

sound, usually made by animals. 

bark (n.) – a hard  

outside cover of   

a tree. 

 

bat (n.) – a stick used for hitting 

balls in baseball. 

bat (n.) – a flying animal that eats 

insects. 

 

A 

B 

C 

D 

A 

B 

C 

D 

Have students read in every lesson. 

Students read in every lesson 

PROVIDING EFFECTIVE INSTRUCTION 

Text-based lesson 

2. PROVIDING EFFECTIVE INSTRUCTION that matches Common Core 

16 

What is the meaning of the bold word? 

CFU  

Analyze lessons for use of text. 

What is the implication for your classroom?  

Vocabulary 

Show video of vocab in context 

Videos 
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READY TO TEACHSM EDI® Lessons 
©2013 All rights reserved.  

CA 9th-10th Literary Analysis 3.4 (1Q) 
Determine characters’ traits by what the characters say about 

themselves in narration, dialogue, dramatic monologue, and 
soliloquy. 

Lesson to be used by EDI-trained teachers only.  

Carefully read the dramatic monologue. (on following page) 

Read the character’s words and the meaning of the character’s words. 

Identify4 the words or phrases that imply a character trait. (underline)  

 Hint: What are the character’s feelings and thoughts? 

Determine the character trait by using dramatic monologue. (write)  

Determine character traits by using dramatic monologue.  
1 

2 

3 

4 

Character traits describe the personality of a character in literature. 

Dramatic monologue is a long speech by one character who is speaking to  

a silent character or audience.   

Skill Development/Guided Practice 

4 find 

Vocabulary 

How did I/you identify words 
or phrases that implied 
character traits?  
 
How did I/you determine the 
character traits?  

CFU 

3 

4 

Character’s Words  Meaning of Character’s Words Character Trait 

1. That’s my last Duchess painted on the wall, looking as if 

she were alive. I call that piece a wonder, now... Since 

none puts by the curtain I have drawn for you, but I.  

The Duke explains that his Duchess looks like 

she is alive and that no one looks at the painting 

of her unless the Duke shows it to them. 

2. She thanked men – good, but thanked somehow, … as if 

she ranked my gift of a nine-hundred-years-old name with 

anybody’s gift. Who’d stoop to blame this sort of trifling? 

The Duchess treated everyone the same, and 

the Duke felt that he should be more important 

because of his family name. 

3. She smiled, no doubt, whene’er I passed her; but who 

passed without much the same smile? This grew: I gave 

commands; then all smiles stopped together.  

The Duchess gave the same smile to others. The 

Duke ended all her smiling (even at him). This 

may imply that the Duke had her killed.  

4. Notice Neptune, though, Taming a sea-horse, thought a 

rarity. Which Claus of Innsbruck cast in bronze for me.  

The Duke is proud of his possessions. The Duke 

wants everyone to know that he has something 

rare that was made just for him. 

The Duke is possessive. 

The Duke is arrogant. 

The Duke is controlling. 

The Duke is prideful. 

    

Character Traits 
arrogant, controlling, cynical, 

gloomy, insignificant, 

possessive, stubborn, 

prideful, appreciative,  

self-destructive, etc. 

17 

Vocabulary 
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READY TO TEACHSM EDI® Lessons 
©2013 All rights reserved.  

CA 9th-10th Literary Analysis 3.4 (1Q) 
Determine characters’ traits by what the characters say about 

themselves in narration, dialogue, dramatic monologue, and 
soliloquy. 

Lesson to be used by EDI-trained teachers only.  

Example Character Traits 
Character traits describe the personality of a character in literature. 
 

(negative traits) 

•  arrogant – behaving in an unpleasant way because you think you are more important  
                        than other people 

• controlling – force someone to do what you want 

• cynical – unwilling to believe that people are good 

• gloomy – believing things will not improve 

• stubborn – refusing to move or change one’s opinion 

• possessive – unwilling to share with others 

• insignificant – of no importance or value 

• self-destructive – tending to harm or hurt oneself  

• unemotional – not showing your feelings 

• mean – unkind  
 

(positive traits) 

• caring – to show interest or concern 

• appreciative – feeling of gratitude 

• prideful – full of pride 

• honest – always tell the truth 

Word Bank 

18 
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Common Core ELA Testing Shifts 
  

Types of ELA questions 
1. Inferred main idea/theme/lesson learned, conclusions 

No word searches for answers 

2. Supporting details/evidence 

3. Author’s intent 
What is the purpose of the sentence?   

4. Vocabulary in context 

5. Other 
  

Writing Assessments 
• Writing is presented as scenarios 

• Writing is an assessment of reading comprehension 

• Writing is scaffolded 
Pre-questions require the students to read and analyze the ideas in the text before writing.   
Directions provide hints of what to include (introduction, conclusions, transition words)   

19 
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3rd Grade 863 words. End of year reading level. 
Questions assess multiple concepts. 

20 

Teach ideas in text, not the facts 



3rd Grade 863 words 

21 
Teach ideas in text, not the facts 

Close and Careful Reading   
 
• Read for ideas, not facts. 
• Model identifying ideas.   
• Model separating ideas from facts.  

Lengthy 
description 
of the cherry 
trees in 
Japan. 



3rd Grade 863 words 

22 

Teach ideas in text, not the facts 
 
Exercise: Analyze this page for 
ideas and facts. 
Circle ideas.  Underline facts. 

Lengthy 
description 
of  shipping 
the trees.  
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Analysis 

Part A. Students must select a logical conclusion based on the details provided.  

Part B.  Provide evidence for answer in Part A.  More than one answer. 

Students must use computer to highlight answers for Part B. 

Academic Vocabulary:  inform, benefits, experiences  

Support Vocabulary: National Geographic Society 

3rd Grade PARCC Question 

Details given 

Students provide conclusion 

Students provide more details 

CFU What are the implications for your classroom?  

51 words 

44 words 

5, 7, 8, 9, 12, 13, 14 

2. PROVIDING EFFECTIVE INSTRUCTION that matches Common Core Assessments 

23 

Before After 

Questions 

• Questions often 
addressed recall of 
facts from text 

• Questions focus on ideas in text 
Conclusions, inferences, theme, central idea, character traits 

• Questions ask for supporting evidence 
• Questions can use synonyms 

implementation 

CFU What  coaching would you provide if you saw this worksheet?  
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Common Core Writing 

Students write in response to what they have read.   

CFU What coaching would you provide if you 

saw this worksheet?  

PARCC ELA, p 43,  25     47, 53  
The Partnership for Assessment of Readiness for College and Careers (PARCC)  

Common Core Assessments - Writing   
Writing questions are scaffolded 
 
The ques 

Shift 5 

Writing from 

Sources 

• Writing emphasizes use of evidence to inform or make an argument rather than the personal narrative and other forms of 

decontextualized prompts.  

• Students are taught skills in writing arguments that respond to the ideas, events, facts, and arguments presented in the 

texts they read.  

Writing Assessments 

• Writing is presented as scenarios 

• Writing is an assessment of reading comprehension 

• Writing is scaffolded 

Questions require the students to read and analyze the ideas in 
the text before writing.   

The two bullets give hints of what to write.  

Reading Informational Text – Integration of Knowledge and ideas 

3.RI.9 Compare and contrast the most important points and key details presented in 

two texts on the same topic. 

3rd Grade PARCC Writing 

Writing – Text Types and Purposes 

3.W.2 Write informative/explanatory texts to examine a topic and convey ideas and 

information clearly. 

24 

2. PROVIDING EFFECTIVE INSTRUCTION  - Common Core Writing 

Before 

After 

Implementation.  Add calibration 
 from shifts 
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Common Core “Shifts” in ELA / Literacy 

Shift 1   K-5, Balancing Informational & Literary Texts Inform Literacy Unknown 

Shift 2   6-12, Building Knowledge in the Disciplines Yes No Unknown 

Shift 3  Staircase of Complexity Simple Complex Unknown 

Shift 4  Text-based Answers Yes No Unknown 

Shift 5  Writing from Sources Yes No Unknown 

Shift 6  Academic Vocabulary Content Academic Support 

Standard Learning Objective Teaching Tips 

7.RL.4 Determine the meaning of words and phrases 

as they are used in a text, including figurative and 

connotative meanings; analyze the impact of rhymes and 

other repetitions of sounds (e.g., alliteration) on a specific 

verse or stanza of a poem or section of a story or drama. 

4.1 Determine the figurative meaning of words 

and phrases. 

4.2 Determine the connotative meaning of words 

and phrases. 

4.3 Analyze the impact of repetitions of sounds. 

Repetitions of sounds were described by students in 2nd grade. 

However, here students are expected to analyze the impact. 

Figurative and connotative meanings are addressed in 6th – 8th 

grades RL.4. Use context clues to determine the meaning of 

words and phrases.  

7th 

Feedback to teachers: 
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Standard Learning Objective Teaching Tips 

11-12.W.5 Develop and strengthen writing as needed by 

planning, revising, editing, rewriting, or trying a new 

approach, focusing on addressing what is most significant 

for a specific purpose and audience. (Editing for 

conventions should demonstrate command of Language 

standards 1–3 up to and including grades 11–12.) 

5.1 Plan writing. 

5.2 Revise writing. 

5.3 Edit writing. 

5.4 Rewrite written text. 

Refer to CCSS Appendix A (p.42) where the terms revising, 

rewriting, and editing are defined. Editing means small-scale 

surface changes to text, while revising means large-scale 

content changes to text.  

1. Enhance current awareness to develop deep knowledge of standards for staff 

11th 
Common Core “Shifts” in ELA / Literacy 

Shift 1   K-5, Balancing Informational & Literary Texts Inform Literacy Unknown 

Shift 2   6-12, Building Knowledge in the Disciplines Yes No Unknown 

Shift 3  Staircase of Complexity Simple Complex Unknown 

Shift 4  Text-based Answers Yes No Unknown 

Shift 5  Writing from Sources Yes No Unknown 

Shift 6  Academic Vocabulary Content Academic Support 

Feedback to teachers: 
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Common Core Shifts in ELA / Literacy 

Shift 1 

K-5, Balancing Informational & Literary Texts 

• In Elementary classrooms, the students access the world – science, social studies, the arts and 

literature – through text.  

Shift 2 

6-12, Building Knowledge in the Disciplines 

 

• Content area teachers outside of the ELA classroom emphasize literacy in their instruction. 

Shift 3 

Staircase of Complexity 

• Teachers create more time and space in the curriculum for close and careful reading. 

• Teachers provide scaffolding and support so students reading below grade level can succeed.  

Shift 4 

Text-based Answers 

• Teachers focus students on developing habits for making evidentiary arguments both in 

conversation, as well as in writing, to assess comprehension of a text.  

Shift 5 

Writing from Sources 

• Students are taught skills in writing arguments that respond to the ideas, events, facts, and 

arguments presented in the texts they read.  

Shift 6 

Academic Vocabulary 

• Students constantly build the vocabulary they need to access grade-level complex texts. 

Teachers constantly build students’ ability to access more complex texts across the content 

areas.   

Based on http://engageny.org 

Common Core State Standard ELA  

Common Core Shifts Marked Up 

Shared responsibility for students’ literacy development. The Standards insist that instruction in reading, writing, speaking, listening, and language be a shared responsibility within the school. 

CFU What is the implication for your classroom?  

Education Gap 

Shifts 1-3 

Students read (in every lesson) 

3. FOCUS ON LITERACY IN ALL LESSONS 

27 

Focus on Literacy in all lessons every day. 

Student read text in all lessons in all content areas every day 
ELA, math, science, social science 
Objectives, definitions, examples, questions, passages 

Tracked reading 
Pre-pronounce words 
Define words 
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Concept Development  

CFU    
Describe the difference between the Rule of law and Participation in government. 

In some countries, you can be put in jail if you speak out against the government.  Which principle of democracy does this violate? Why? 

A  Participation in government 

B  Civil rights 
In your own word, what are the principles of democracy? “The principles of democracy are _____.” 

The principles of democracy are the basic ideas that must exist in a country in order for it to be a 

democracy. 
Historical documents are important texts in history. 
• Some of these documents can be used to trace the development of the principles of democracy. 

Democracy is a system of government where citizens have a role in running the country. 

Principles of Democracy Historical Document 

Rule of law – The king does 

not have absolute power. 

The Magna Carta (1215) 

“No freeman is to be taken or imprisoned … nor will we [the king] go 

against such a man… save by the lawful judgment of his peers or by the 

law of the land.”   

Participation in government – 

Citizens vote for laws and 

representatives. 

The Declaration of the Rights of Man and of the Citizen (1789) 

Law is the expression of the general will. Every citizen has a right to 

participate personally, or through his representative, in its foundation. 

Civil rights – Rights belonging to a 

citizen such as freedom of speech, 

religion, right to bear arms, equality, etc. 

The First Amendment in the Bill of Rights (1791) 

“Congress shall make no law respecting an establishment of religion, or 

prohibiting the free exercise thereof; or abridging the freedom of speech, 

or of the press; or the right of the people peaceably to assemble…” –  

Concept Development Focus on Literacy in all lessons every day. 

28 



©2013 DataWORKS Educational Research 

Skill Development/Guided Practice 

Trace the principles of democracy in historical documents. 

Step #1: Read the graphic organizer to determine what information is needed. 

Step #2: Read the text carefully. 

  a. Identify why the documents were created. (Underline) 

  b. Identify the principles of democracy from the documents. (Double Underline)  

Step #3: Complete the graphic organizer by listing the information in the appropriate row. 

CFU    
(#2a) How did I/you identify why the 
document was created?  
(#2b) How did I/you identify the 
principles of democracy?  
(#3) How did I/you know where to list the 
information? 

The principles of democracy are the basic ideas that must exist in a country in order for it to be a democracy. 

2 charged         3 powerful nobles           4 a written legal document 

Document 
Principles of Democracy 

Why document was created 

The Magna 

Carta  

(1215) 

Rule of Law Participation in Government Civil Rights 

King John unpopular with barons 

barons rebelled 

barons promised to uphold liberty 
of church and kingdom 

no free man could be 

punished except by law 

stop king from having 

complete control 

 1. The Magna Carta was written because King John of England had several unsuccessful wars, levied2 high taxes, and had 

conflict with the Pope. 2. As a result, King John was very unpopular with his barons3. 3. Open rebellion against a king was nothing 

new; the rebels would usually rally around a replacement to claim the throne. 4. However, in 1215, barons rebelled without a 

replacement. 5. Instead, the barons publicly based their rebellion upon the horrible job they felt the king was doing. 6. In January 

1215, the barons took an oath to uphold the liberty of the church and the kingdom. 7. In negotiations in January and June 1215, the 

charter4 was produced, which required King John to proclaim certain liberties, such as no free man could be punished except through 

the law of the land. 8. The Magna Carta primarily addressed the rights of the barons, with “freemen” only mentioned once. 9. The 

primary goal of the document was to take absolute power from the king and restore to the barons the rights they felt they deserved. 

10. A final clause in the document, one pertaining to majority rule, would severely limit the power of the king. 11. It was not until the 

17th century that the Magna Carta would be interpreted by Sir Edward Coke and become a significant legal document.  

12. Nevertheless, it was the first time in history that a king’s power was legally limited by a document.   

Skill Development/Guided Practice 

29 

Select lesson that 
has video 



©2013 DataWORKS Educational Research 

Natural selection is a process 

where individuals within a 

species that are better adapted 

to survive and reproduce in 

their environment produce the 

most offspring.  

How did I/you identify 
the information that was 
needed?  
How did I/you describe 
the adaptation in terms 
of natural selection? 

CFU 

1a 

2 

Skill Development/Guided Practice  

Read the scenario carefully.   

 Identify information how the environment changed and which variation 

survived. (underline) 

Describe the change in terms of natural selection. 

Describe how Darwin’s theory of natural selection is one of  

the mechanisms for evolution. 
1 

a 

2 

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

1. English peppered moths-  Peppered moths are a common insect living in England and other parts of Europe. 

The trees that peppered moths live in have light-colored bark. While the typical peppered moth is light, some have 

dark bodies.  In the past, these darker moths were very rare. But that changed around 150 years ago when the 

darker moths became more common. During that time, England was experiencing what is known as the Industrial 

Revolution.  Factories were being built, and they ran by burning coal for fuel. The result was a dark smoke that 

covered the countryside. Trees that used to be light were now dark. 

_____________________________________________________________________

_____________________________________________________________________ 

_____________________________________________________________________ 

The dark-colored moths variation survived because, when the trees became dark, the 

white moths were eaten more often. The black moths were not eaten as often and were 

able to survive to reproduce. 

2. English peppered moths- In the last 50 years, England has significantly reduced its pollution. As a result, the bark of the trees 

the moths live in has become lighter again and the population of dark moths is dropping as the forests become cleaner. The lighter 

bark makes it easier for the peppered moths to hide and their population increases as a result.  
The change in the environment helps the peppered moths survive by being able to hide on the light- 

colored tree bark. The dark moths can no longer hide very well on the light-colored tree bark and are 

eaten.  

Variation Within a population, organisms of the same species show individual variation in appearance and 

behavior, such as body size, hair color, facial markings, etc.  

High rate of 

population growth 

Within a population, many species produce more offspring each year than the environment can 

support, leading to a struggle for resources. Each generation experiences many deaths. 

Differential survival 

and reproduction 

Individuals possessing traits that help them survive will contribute more offspring to the next 

generation. 

Inheritance Some traits are consistently passed on from parent to offspring.  

Science – Literacy approach. 
Analyze text-based scenarios. 

30 
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concepts, then students read.   
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A major purpose of the Common Core ELA Standards is to improve literacy.  
 

“Evidence shows that the complexity of texts students are reading today does not 
match what is demanded in college and the workplace, creating a gap between what 

high school students can do and what they need to be able to do.” 
http://www.corestandards.org/resources/myths-vs-facts 

 

“Because college and career readiness overwhelmingly focuses on complex texts outside of 
literature, the Common Core standards also ensure students are being prepared to read, write, and 
research across the curriculum, including in history and science. These goals can be achieved by 

ensuring that teachers in other disciplines are also focusing on reading and writing 
to build knowledge within their subject areas.” 
 
http://teaching.about.com/od/assess/f/What-Are-Some-Pros-And-Cons-Of-The-Common-Core-Standards.htm 

 
 

 
 

 

Reasons for Creating the Common Core Standards 

http://www.act.org/newsroom/data/2012/states/pdf/California.pdf 

Changes… 

• Lessons are not always text based. 

• Students often write narratives (knowledge tell)  
but are not responding to something they read. 

• Students need academic vocabulary. 

• Students must compete at the international level. 

• Literacy in every lesson. 
2. PROVIDING EFFECTIVE INSTRUCTION that matches Common Core 
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Before After 

1. Text-based 
Lessons 

• Lessons often 
presented orally 

• All lessons should be text-based 
• Content and readings 

2. Writing 
• Students wrote 

narratives 
• Knowledge tell 

• Students write in response to what they read. 
• Students write argumentative and informative essays 

in response to what they read.  

3. Vocabulary 
• Academic 

vocabulary not 
taught 

• Explicit teaching of lesson-embedded  vocabulary 
• 2-7 words in every lesson. 
• Focus on Academic (Tier Two) Vocabulary 

Distinguish, corresponds, determine, separate  

4. Questions 
• Questions often 

addressed recall of 
facts from text 

• Questions focus on ideas in text 
Conclusions, inferences, theme, central idea, character traits 

• Questions often use synonyms 

5. Literacy 

• Literacy (state of 
being able to read 
and write) not a 
focus in all lessons. 

• Students read in every lesson 
• Literacy in lessons 

Graphic organizers, text structure, arguments, textual 
evidence, written answers 

• Students analyze informational text in history, science, 
and technical subjects. 

 Competition 
• US was an isolated 

market 
• US competes worldwide as producers and consumers 

Common Core Changes 
Was page 7 

• Have groups discuss how to implement each of these in the in the classroom. 
• Shift 2. show video of use of text. And lessons. 
• They select one to report out after I review the shifts. 

CFU Discuss how to coach to support these changes? 
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Teach first 
 before you ask the question (equal opportunity) 

Ask a specific question  
 about what you just taught  (no opinions)    

Pause, Pair-Share, and Point  
 Wait 3-5 seconds or up to 8-10 seconds (complete sentences) 

Pick a Non-Volunteer  
 to measure if everyone is learning 

Listen to the Response 
 to make a decision 

Effective Feedback  
 Echo if correct, Elaborate if tentative,  

 or Explain if incorrect 

CFU 

Select two important steps for CFU.  Be ready to justify your answer. (Meta-cognitive teaching) Why do you pause 

before selecting a student? Describe in general terms how to CFU using TAPPLE. 

How to Check for Understanding 

PROVIDING EFFECTIVE INSTRUCTION - Checking for Understanding (CFU) 

MS Math 

32 

Discussion of 
Implementation?? 
Real time coaching 

CFU: Discuss how Checking for Understanding is being done in the classroom 

and how you can support its optimization.  
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EDI Lesson Component Question Type Examples 

Reading and Pronunciation 

• What are we going to learn today? or 

• What are we going  to _______ today? or 

• What is today’s Learning Objective? 

  
Teach the Concept, or rule – written 

bulletproof definition. 

Present examples and non-examples pointing 

to attributes from the definition.   

Higher-order  

concept definition  

and example questions  

• In your own words, what is______? 

• Which is an example of ____?  How do you know? 

• Why is ______  an example of ________? 

• Why is ______ not an example of ________? 

• What is the difference between the example and the non-example? 

• Give me an example of ________. Why is that an example? 

• Draw an example of________. Why is that an example? 

• Which (picture/poster) shows an example of_____. Why? 

  
Teach the students how to do the Skill 

Develop and apply steps – you do one first, 

modeling the steps  

Higher-order  

thinking-process questions  

(done after modeling the step) 

• How did I (teacher) _________? 

 (finish this frame using the content and academic vocabulary from the step 

completed.)  

Higher-order  

closing interpretation of results. 

• How did I interpret the answer?   

• How did I know what the answer means?  

  
Students work problems step-by-step 

Check each step 

Teach all variations in the Independent 

Practice  

Higher-order  

thinking-process questions  

(done after students  

complete the step*) 

• How did you (student) _________? 
     (finish this frame using the content and academic vocabulary from the step 

completed.)  

*Ask only if the step is a new process or a difficult process for students. 

Higher-order  

closing interpretation of results. 

• What is the meaning of the answer, result, analysis, etc… ?   

(if applicable) 

  
Teach why the lesson is relevant 

Higher-order  

divergent, evaluation questions 

• Does anyone have any other reason why this is relevant? 

• Which reason is most relevant to you?  Why? 

  
No more teaching 

Final CFU to verify if students are ready for 

Independent Practice 

Higher-order 

divergent question 

• General questions: What did you learn today about___________? 

• Concept questions. 

• Skill questions. 

EDI Higher-Order Questions 
(cannot be answered by recalling facts or simple repetition or reading an answer) 

CFU: Which Higher-Order Questions can you use? Why? Write 

sample higher-order questions.  How can you support teachers. 

Learning Objective 

Concept Development 

Skill Development 

Guided Practice 

Relevance 

Closure 

Videos ?? 
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PROVIDING EFFECTIVE INSTRUCTION - Checking for Understanding (CFU) 

Teach this page 
Write on w/b, lessons, videos 

../Horizontal Standards/Standards_link_table.ppt
../Videos/Video_Links/Video_Clips.ppt
../Common Files/Engagement_Links.ppt
../Common Files/brains_research.ppt
Links/NEW_Master_Links_File.ppt
../Common Files/2012_EDI_TABLE.ppt
../Horizontal Standards/Standards_link_table.ppt
../Videos/Video_Links/Video_Clips.ppt
../Common Files/Engagement_Links.ppt
../Common Files/brains_research.ppt
Links/NEW_Master_Links_File.ppt
../Common Files/2012_EDI_TABLE.ppt
../Common Core/CC_LOs/CCLO_K-12_Training_Links.ppt
../Videos/Video_Links/Video_Clips.ppt
Links/2012_EDI_Table_of_Contents.ppt


Standards Videos Activities Brain Research Lessons EDI Table CCLO 

©2013 DataWORKS Educational Research 

Link to 
1st page 

EDI  
Table 

Master 
Vid Slide 

Activities 
Slide 

Master 
Lesson Slide 

CCSS 
Landing 

Individual Whiteboards: Check everyone at once 

1 Ask a question. 

2 Have students write their answers on their whiteboards and then Pair-

Share. 

3 Signal students to hold up their boards at the same time. 

4 Call on students to read and justify their answers to the class. 

5 Conceptual errors: 

• Call on correct answers first. Ask students to justify their answers. 

• Call on incorrect answers. Ask students to justify their answers. 

• Provide corrective feedback as needed. 

6 Subskill Errors:  Correct them directly.  

                                   Don’t reteach the class.  

    

Whiteboard Norms 

• Boards up. Chin-it  

• Boards down. 

• Caps on. Caps off. 

• Park your board. 

CFU: How would you coach teachers for responding to whiteboard errors.   

How to use Whiteboards 

Go for 100% correct answers.  

1. Re-teach when necessary. (80%) 

2. Then provide corrective feedback.   

• Use when the answer is short 

• Incorporates a kinesthetic activity 

• Improves classroom management and 

engagement 

• All students answer the question and 

teachers see all answers at once. 

• Facilitates error analysis 

• Call on individual students to justify, or 

interpret their answers 

34 

PROVIDING EFFECTIVE INSTRUCTION - Whiteboards 
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How to Provide Effective Feedback 

Student Response Teacher Response 

1 Incorrect, but Careless   Ask students to explain their thinking. 

  Correct the answer and move on. 

2 Incorrect, Due to Lack of 

Knowledge of the Facts or 

the Process. 

•Differentiated Response.  

•Distinguish between whole- 

class errors and individual 

student errors. 

 

Students are never allowed not to know the answer.  

Individual students: 

 1.  Provide the students with prompts or hints.  (30 seconds or less).  

 2.  Tell student, “Listen carefully to the next student. I will come back to you.” 

• Call on second student. If second student provides the correct answer,  

go back and re-ask the first student.   

 3.  De-escalate the question for specific students. Rephrase as multiple-choice. 

 4.  Have students read the answer. Tell them the answer. 

Whole class: 

 5.  If 2 students in a row cannot answer correctly, re-teach,  then go back and call on 

  the same 2 students. 

      6.  If less than 80% of whiteboards are correct, then re-teach. 

3 Correct, but Hesitant Generally occurs in the early stages of learning.    

 Echo or elaborate student’s answer. 

 Call on additional students. 

4 Correct, Quick, and Firm Generally occurs in the later stages of initial learning or during review. 

 Echo student response and move forward. 

5 All students successful Fake the stick. Integrate a low-performing student as the 2nd or 3rd student. 

• Teach whole class to 80% success.   
     Distinguish between whole-class errors and individual student errors 

• Ask questions to entire class. Differentiate response for individual students. 

CFU:  (Pair-Share) How would you coach teachers to 

respond to Checking for Understanding errors?  35 

PROVIDING EFFECTIVE INSTRUCTION - Checking for Understanding (CFU) 

implementation 
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Reflect on the Six Components of TAPPLE. 
Be ready to report out. 

Checking for 

Understanding 
What we are seeing How to change 

Teach First 

Ask a Question 
(higher-order question) 

Pause, Pair-Share,  

and Point 

Pick a Non-Volunteer 

Listen to the Response 

Effective Feedback 

Checking for Understanding (CFU) – My Own Practices 

CFU:  How would you provide coaching?   36 

PROVIDING EFFECTIVE INSTRUCTION - Checking for Understanding (CFU) 
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Differentiation Strategies before, during, and after whole-class instruction 

1. Differentiate EDI Lesson Design Components (GIFT) 

Reduce the sub-skill difficulty of the lesson but maintain its complexity 

1. Use easier-to-read passages that maintain complexity of ideas.    

 Inferential main ideas and themes, flashbacks and foreshadowing, multiple points of view 

2. Simplify arithmetic. Sales tax: Calculate 5% of $6, rather than 7.25% of $9.98.    

Bypass sub-skill difficulty for students 

1. Provide calculators for students.  Use math fact tables.   ES Uses Chart 

(Then provide math facts clinics.) 

2. Create a word bank for students who need additional assistance with vocabulary. 

                           pessimistic, optimistic, possessive,  demanding 

Reinforce sub-skills during lesson.  

1. Review pertinent sub-skills during Activate Prior Knowledge.   ES APK    MS APK 

2. Teach content first, and then have students read the textbook. MS Content    Skill 

3. Define new vocabulary words for students in the context of the lesson.   ES   MS 

EDI provides equal opportunity to all students by teaching the same grade-level content through differentiation.   
Differentiation is adjusting lessons to teach the same grade-level Common Core standards to diverse learners. 

2. Differentiate During Delivery of an EDI Lesson  (GIFT) 

Use multiple research-based Instructional Strategies.   

1. Cognitive Strategies: Rehearsal, Elaboration, Organization. 

2. Teaching Strategies: Explain, Model, Demonstrate .   ES   MS Dem                       

3. EL Strategies: Content Access Strategies and Language Acquisition Strategies. 

4. Pair students strategically. 

5. Provide sentence frames for students to answer using the academic language. 

6. Pre-read and pre-pronounce new words.   ES Pronounce        MS 

Adjust the length of instructional time based on Checking for Understanding 

1. Reduce the instructional time when students are learning quickly.  

       Don’t check every step. Have students do 2-3 steps without checking 

2. Expand instructional time when students are having difficulty. 

Present CFU questions at the highest level.  Differentiate at the response level. 

1. Pair-Share: Elaborate or de-escalate for individual students.  ES     MS 

2. Allow students to ask clarifying questions throughout the lesson.   ES 

4. Differentiate after the EDI Lesson is Completed 

Intervention (support for grade-level content) 

1. Use easy-to-calculate numbers for Independent Practice. 

2. Use easier-to-read passages for Independent Practice. 

3. Incorporate re-teach, intervention, or EL materials.   

  4. In-class intervention at end of lesson. ES In-class intervention   MS In-class Intervention 

5. Expand teaching time or have parallel classes.  

6. DataWORKS StepUP Academy - preteach next year’s standards during the   

    Summer. 

7. DataWORKS KeepUP Academy - EDI lessons, math facts, reading fluency, and  

    vocabulary development.   Fluency    Dictionary 

Remediation (support for below-grade-level subskills) 

Provide support for sub-skills:  math fact clinics, reading clinics, tutoring  

3. Differentiate for advanced students 

Embed advanced activities for students 

1. Give high-performing students more complex math problems. 

2. Use more complex reading passages. 

3. Have students create their own examples. 

  Write and solve their own problems. 

  Provide their own reasons for lesson Relevance.      MS Vol 
  Create their own cognitive strategy to remember information.  ES    MS    

Expand Checking for Understanding for advanced students                         MS 

1. After calling on random non-volunteers, call on volunteers to expand on answers.   

2. Expand on justification and interpretation of answers. 

3. Allow volunteers to ask clarifying questions during the lesson. 

4. Have students teach their partners, pointing to the problem or text. 

Provide advanced activities after teaching 

1. Assign advanced problems from textbook for Independent Practice. 

2. Assign more challenging reading passages for advanced students during 

Independent Practice.  

3. Provide additional time for enrichment activities related to the lesson. 

. 
Differentiate at the difficulty level not at the complexity level.   Sales tax: 5% of $6, rather than 7.25% of $9.98.  

Difficulty describes the effort involved.  Complexity describes the thinking involved.    

3rd Unit Fraction 

CFU  Give an example of how you can differentiate in your classroom. (Whiteboards)  

?? Add video examples 
(importance) 

EDI 

EDI 

EDI 

EDI 
EDI 

Change Page 
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Differentiation Strategies before, during, and after whole-class instruction 

1. Differentiate EDI Lesson Design Components (GIFT) 

Reduce the sub-skill difficulty of the lesson but maintain its complexity 

1.Use easier-to-read passages that maintain complexity of ideas.    

                  Inferential main ideas and themes, flashbacks and foreshadowing, multiple points of view 

2. Simplify arithmetic.  

            Sales tax: Calculate 5% of $6, rather than 7.25% of $9.98.    

Bypass sub-skill difficulty for students 

1.Provide calculators for students.  Use math fact tables.   ES Uses Chart 
      (Then provide math facts clinics.) 

2.Create a word bank for students who need additional assistance with vocabulary. 

           pessimistic, optimistic, possessive,  demanding 

Reinforce sub-skills during lesson.  

1.Review pertinent sub-skills during Activate Prior Knowledge.   ES APK    MS APK 

2. Teach content first, and then have students read the textbook. MS Content    Skill 

3. Define new vocabulary words for students in the context of the lesson.   ES   MS 

EDI provides equal opportunity to all students by teaching the same grade-level content through differentiation.   
Differentiation is adjusting lessons to teach the same grade-level Common Core standards to diverse learners. 

. 
Differentiate at the difficulty level not at the complexity level.   Sales tax: 5% of $6, rather than 7.25% of $9.98.  

Difficulty describes the effort involved.  Complexity describes the thinking involved.    

3rd Unit Fraction 

CFU  Give an example of how you can differentiate in your classroom. (Whiteboards)  

?? Add video examples 
(importance) 

EDI 

EDI 

EDI 

EDI 
EDI 
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Differentiation Strategies before, during, and after whole-class instruction 

EDI provides equal opportunity to all students by teaching the same grade-level content through differentiation.   
Differentiation is adjusting lessons to teach the same grade-level Common Core standards to diverse learners. 

2. Differentiate During Delivery of an EDI Lesson  (GIFT) 

Use multiple research-based Instructional Strategies.   

1. Cognitive Strategies: Rehearsal, Elaboration, Organization. 

2. Teaching Strategies: Explain, Model, Demonstrate.   ES   MS Dem                       

3. EL Strategies: Content Access Strategies and Language Acquisition Strategies. 

4. Pair students strategically. 

5. Provide sentence frames for students to answer using the academic language. 

6. Pre-read and pre-pronounce new words.   ES Pronounce        MS 

Adjust the length of instructional time based on Checking for Understanding 

1. Reduce the instructional time when students are learning quickly.  

       Don’t check every step. Have students do 2-3 steps without checking 

2. Expand instructional time when students are having difficulty. 

Present CFU questions at the highest level.  Differentiate at the response level. 

1. Pair-Share: Elaborate or de-escalate for individual students.  ES     MS 

2. Allow students to ask clarifying questions throughout the lesson.   ES 

. 
Differentiate at the difficulty level not at the complexity level.   Sales tax: 5% of $6, rather than 7.25% of $9.98.  

Difficulty describes the effort involved.  Complexity describes the thinking involved.    

3rd Unit Fraction 

CFU  Give an example of how you can differentiate in your classroom. (Whiteboards)  

?? Add video examples 
(importance) 

EDI 

EDI 

EDI 

EDI 
EDI 
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Differentiation Strategies before, during, and after whole-class instruction 

EDI provides equal opportunity to all students by teaching the same grade-level content through differentiation.   
Differentiation is adjusting lessons to teach the same grade-level Common Core standards to diverse learners. 

3. Differentiate for advanced students 

Embed advanced activities for students 

1. Give high-performing students more complex math problems. 

2. Use more complex reading passages. 

3. Have students create their own examples. 

        Write and solve their own problems. 

        Provide their own reasons for lesson Relevance.      MS Vol 

        Create their own cognitive strategy to remember information.  ES    MS    

Expand Checking for Understanding for advanced students                         MS 

1. After calling on random non-volunteers, call on volunteers to expand on answers.   

2. Expand on justification and interpretation of answers. 

3. Allow volunteers to ask clarifying questions during the lesson. 

4. Have students teach their partners, pointing to the problem or text. 

Provide advanced activities after teaching 

1. Assign advanced problems from textbook for Independent Practice. 

2. Assign more challenging reading passages for advanced students during Independent Practice.  

3. Provide additional time for enrichment activities related to the lesson. 

. 
Differentiate at the difficulty level not at the complexity level.   Sales tax: 5% of $6, rather than 7.25% of $9.98.  

Difficulty describes the effort involved.  Complexity describes the thinking involved.    

3rd Unit Fraction 

CFU  Give an example of how you can differentiate in your classroom. (Whiteboards)  

?? Add video examples 
(importance) 
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Differentiation Strategies before, during, and after whole-class instruction 

EDI provides equal opportunity to all students by teaching the same grade-level content through differentiation.   
Differentiation is adjusting lessons to teach the same grade-level Common Core standards to diverse learners. 

4. Differentiate after the EDI Lesson is Completed 

Intervention (support for grade-level content) 

1. Use easy-to-calculate numbers for Independent Practice. 

2. Use easier-to-read passages for Independent Practice. 

3. Incorporate re-teach, intervention, or EL materials.   

  4. In-class intervention at end of lesson. ES In-class intervention   MS In-class Intervention 

5. Expand teaching time or have parallel classes.  

6. DataWORKS StepUP Academy - preteach next year’s standards during the summer. 

7. DataWORKS KeepUP Academy - EDI lessons, math facts, reading fluency, and  

    vocabulary development.   Fluency    Dictionary 

Remediation (support for below-grade-level subskills) 

Provide support for sub-skills:  math fact clinics, reading clinics, tutoring  

. 
Differentiate at the difficulty level not at the complexity level.   Sales tax: 5% of $6, rather than 7.25% of $9.98.  

Difficulty describes the effort involved.  Complexity describes the thinking involved.    
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Breakthrough schools have high-profile instructional leaders who: 

• Articulate a coherent instructional vision. 

• Clarify that implementation is an expectation not a choice. 

• Observe instruction.    

Can you classify what you see? 

Can you give criterion-referenced feedback? 

• Participate in trainings. 

• Ensure consistent implementation across all classrooms. 

• Advocate for students and support teachers. 

Instructional Leadership 

DataWORKS’ Instructional Leadership 

• Maintain a relentless focus on improving how students are TAUGHT. 

• Focus on the instructional program.  

(Plant managers focus on the facilities.) 

• Close the implementation gap. 

  

Effective reform requires 90% 

implementation. Instructional Leaders 

Optimize Classroom productivity 

• Time on Task 95%) 

• Alignment to Standards (90% 

• Breadth of Standards (90%) 

• Instructional Effectiveness (90% 

Instructional Leadership Training 
42 

4. Developing Instructional Leadership for Success 

CFU  Name one “aha” from this page. 

../Instructional Leadership Workshops/Instructional Effectiveness/Instructional_Leadership_Training_2012_VER_2.ppt#6. PowerPoint Presentation
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CFU 

(Pair-Share) How will you develop automaticity? 

How will you implement?  How will you coach? 

Instructional Leaders close the implementation gap. 

  5% Theory 

10% Theory & Seeing a Demonstration 

20% Demonstration & Practice 

25% Theory, Demonstration, Practice & Corrective Feedback 

90%  Theory, Demonstration, Practice,  

 Feedback & In-Situation Coaching 

Learners who will transfer a NEW skill into their 

practice as a result of learning: 

When is coaching useful? 

1.  Effective coaching focuses on changing performance 

2.  Creation of a learning and performance agenda 

3. Feedback that is specific, accurate, and timely 

(Joyce & Showers 1987) 

Education Research 

Implementation requires practicing new strategies to automaticity. 

o Working Memory is 5-9 items at once 

o The human brain is designed to 

automate repetitive practices so you 

don’t need to think about them, or so 

you can think about something else. 

Automaticity must be 

    

Coaching must 

make the teacher 

a better teacher.  

Don’t nit pick. 

Accelerated Reform Model 
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4. Developing Instructional Leadership for Success - Coaching 
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Add NY lesson template here with connections to 
EDI.  
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Explicit Direct Instruction for Common Core  

Links/2012_EDI_Table_of_Contents.ppt
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Name (optional) _________________________________________Date___________________ 
 

Check:   □ Teacher   □ School Administrator  □ District Administrator □ Academic Coach   □ Other 

__________________ 

School________________________________ District__________________________________ 

Information Request:   

 

 

Three things I learned that can be implemented in the classroom: 

1. 

 

 

2. 

 

 

3. 
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